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EDUCATION
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Far East Reporter Introduction
To "Who Transforms Whom?"

In April and May, 1970, following President Nixon's
decision to invade Cambodia, 12 young people in Kent,
Augusta and Jackson were killed, In May eight members
of the White House staff (all under the age of 30) were
sent by the President on a tour of about thirty college
campuses, Reports in Newsweek, The Los Angeles Times,
The New York Times and the Washington Evening Star said
that these staff members had been stunned by the depth
of student hostility and the rapid erosion of respect
for the Government, They reported that honpolitical smns
and daughters of the middle class were becoming increas-
ingly suspiclous of the Administration's policies,

The contrast between contemporary US youth and the
*silent generation” of students o the 1950°'s is obvious,
There is a quality in thelr protests that goes deeper than
mere changes in their halr and clothing styles., They are
involved in draft resistance, in the destruction of ROTC
buildings and the banning of military and industrial m®-
cruiting on campuses, Even on army bases there is
resistance to the war, There is a proliferation of GI
underground papers, Black Panthers, Puerto Rican Young
Lords and Chicanos are organizing in the ghettos. Young
nuns, priests and ex-Peace Corpe members are invad
draft board offices, Universitles such as Princeton,
Columbia, Johns Hopkins, Stanford and Cornell &e offici-
ally accepting the "Princeton Plan" for an election re-
cess this fall to enable students to do electlon ampaign
work., (NYT 6/9/70) And, significantly, there is a grow-
ing alliance between students and trade unionists around
the issues of labor, civil rights and opposition to the
war,

Radicals and Ideology

Growing numbers of young people are thus expressing
the need for radical changes in the system that rules
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the United States - a system that 1s oppressive and
restrictive to masses of people both at home and abroad,
They belleve the words of a Kent student that *this co-
ountry is becomlirng what people in Europe came here to

escape," (NMYT .5/11/70)

It must be noted that, except for a small minority,
the options open to these young people are currently
greatly limited by the absence of a clearly oriented
Marxist-Leninist political movement with a mass base,
both of which are essential to 1ink the day-to-day
struggle with a long-range program, It is just this
that distinguishes the movement of American youth from
that of the Chinese youth,

The youth of China, in thelr ongoing Cultural Rev-
Qlution, are in the process of sharp and deep examin-
ation of thelr educational system - rejecting the bourg-
ais pedagogy which lingered on even after the establish-
nent of their new society in 1949, They are seeinglow
this bourgeois 1deology provided a base for elitism,
favoritism, bureaucracy and control by a privileged and
exploiting minority, Their current examination of
thelr educational system and societal development is
based on the Marxist-Leninlst approach,on the theory aid
principles of dialectical materialism, on the Thought
of Mao Tsetung, Because of this approach they are able
to understand the essence of their soclety, to see its
totality and interconnections, and to define theilr role
with greater accuracy and with better prospects for
their soclallist soclety,

The Impact of USSR Pedagogy on China's Educatlion

Pre-1949 education in China was largely inherited
from the bourgeois West; post-1949 education added cex-
talin elements from soclalist USSR, The Great Proletar-
jan Cultural Revolution of 1966-1968 was largely con-
cerned with an attack on this revisionist kind of educ-
ation, which was seen as one of the factors that could
lead China off the soclalist path,
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FAR EAST REPORTER herein presents a critique of the
impact of Soviet pedagogy on the educational system of
China, This eritique, "WHO TRANSFORMS WHOM?", is 111-
ustrative of the process of examination of education now
going on in China in that it ismwt written by a govern~
ment or high-level Party group, but is the product of a
collective evaluation by the Revolutionary Mass Critic-
ism Writing Group in Shanghai,

This Mass Criticlsm Writing Group challenges the
theoretical premises of Soviet pedagogy and calls for
their elimination from educational practices in China,
It examines the use that Chinese revisionists made of
the pedagoglcal theories of A T Kalrov, who for many
years has been President of the Academy of Pedagogical
‘Sciences of the RSFSR(the largest republic in+the USSR),
His presentations at conterences of teaching personnel
are published in leading journals aud translated abroad-
in the United States in "Soviet BEducation®,

In 1961 Kairov hailed Khruschchev's speeches "with
great attention, excitement and joy" and credited the-
then Premier with establishing the basis on which "urg-
ent problems of the communist upbringing of the growing
generation" could be solved, But in 1965, at a meeting
of the Academy, he acknowledged that "the Academy is
primarily responsible for the fact that pedagogical
sclence has not been in step withthe development of the
national economy....it is not solving our new ‘problenms,
not keeping ahead of practice, and not promoting prect-
lcal work to move forward,” What are Kairov's propos-
als? He proposed new research, an end to narrow spec-
lalization, plus a host of practical tasks, but not a
word about the underlying philosophy, the groundwork
for the whole educational process,

It was this Kalrov brand of pedagogy that China's
revisionists were putting into practice in the schools
ad which is now eing popularly examined and eriticized,

The Chinese emphasize, first and forement, the
theo;x of aducationt an examination of its class essen-
ce = whom it serves and by whom it is controlled,
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Revisionist Education

Kairov's avoldance of any overt reference to
& theoretical basis for shortcomings in Soviet society
is hardly accidental. The failure to correctly in-
doctrinate and train teaching personnel (md thersby the
millions of students whom they reach) 1s partand parcel
of the revisionist, idealist line, This the Chinese,
by their examinatlion of the fruits pf education since
1949, understand, The fruits of a revisionist 1line
in education (widespread in the USSR and incipient in
China) ares preoccupation with personal material accu-
mulation and striving for academic degrees and titles,
avolding factory assignments, rejection of work in <the
countryside or in virgin lands, an influx to the excite-
ment of city 1life, introduction of bourgeois standards
of entertainment, unwillingness to work, and Spongingm
parents and society,

Under the influence of Kalrov's Pedagogy the rev-
1sionist educators in China were looking dowm on stud-
ents from the countryside and from the working class,
giving them scant help and no encouragement, fatoring
students from the former privileged strata, urging them
to get educatlon for jobs, prestige, power, position ad
wealth, This kind of education leads toward an elite
superstructure - a highly paid, privileged, and self-
perpetuating strata - toward a non-socialist society,

China's Socialist Educational. Theory and Practice

China's educational practice +today follows Mao's
advice to "shorten the length of schooling, revolution-
ize education, put proletarian politics in command,"’
"Shorten schooling" - not shorten education!

Millions of students migrate to the countryside -
not with the bourgeols idea of having some of their el-
ucation rub off on the peasants, but to be educated by
working with the rural population, They are educated
to see themselves as workers, China is a socialist
country where workers, not a bourgeois elite, rule the
country., This mligration is a basic part of the pro-
cess of further understanding and consolidating te dict-
atorship of the proletariat., It is genuine education -
not education for just a section of the People labelled

&

"gtudents" - but for everyones "every intellectual a
worker, and every worker an intellectual," Intellectuals
are being remolded by "going to the masses and learning
from them," Especially noteworthy since the Greatpro-
letarian Cultural Revolution, 1s the system of workers'
responsibllity for school management, involving their
supervision of curriculum and training of teachers and
students,

American and Soviet Educational Policy - The Same Path

In the USSR Kairov writes that education 1is the
"passing on of experience and knowledge to a new gener-
ation by the older generation" whose "primary task is
to give the students profound, accurate and common
knowledge on the development of nature, soclety and hu-
man thought,”

And in the United States, Eli Ginzberg, Director
of the Conservation of Human Resources Project at Col-
umbia University, declares: "Education,...is the means
by which society transmits from one generation to the
next, the values, knowledge and skllls which alone can
secure its survival., The attitudes a society has tow-
ard problems of development and education are as imp-
ortant as - and perhaps even more important than - the
institutions that have specific responsibility for dev-
eloping and educating the young," When "attitudes of
society" is translated as its "philosophy"one can read-
i1y see how the United States ruling class uses a "two-
track system” of education to "insure its survival,.”

The educational philosophy of both the US and +the
USSR provide, on the one hand, a well-trained, self-
perpetuating, privileged elite and, on the other hand,
a growing resevoir of workers (millions living on or
below the poverty line) who serve the interests of a
ruling elite,

Many books have appeared in recent years, deplor-
ing, in varying degrees, the state of educatlon in the
United States. Some are more forthright in pinpoint-
ing what is wrong, Dr Kenneth B Clark, the noted Black
psychologist and member of the New York Board of Regents
writes, "Our public school system has rejected itsmle

5




of facilitating social mobility and has become in fact
an instrument of social and economic class distinction
in American society" (in his introduction to "Education
and Income: Inequalities in Our Public School" Iy Patri-
cia C Sexton), Dr Sexton acknowledges the class de-
lineations in American schools, but when the key quest-

Overheard in a Ghetto School

These reflections on school developments in the
United States, the Soviet Union and China are at best
sketchy, Perhaps the followlng incident, witnessed by

ion of how® remedy the educational problem arises, her
solution reduces to a catalogue of tools: class size
reduction, more money, experiments, rewards, discard IQ
tests, ete,

Neither Dr Clark nor Dr Sexton calls for a basic
change in the philosophy that considers poor children
"uneducable" and "eulturally deprived," that divides 6-
year-olds into "achievers" and “non-achievers",and that
even devises tests for early identification of ecrimine
al tendencies in infants! This is "two-track" educa-
tlon, where poor children receive inferior education as
compared with the well-to-do - a maintaining of segreg-
ation even in "integrated" schools,

A decade ago, James Conant, in "Slums and Suburbs"
(1961), predicted "social dynamite" unless inferior
schools, discrimination and unemployment were remedied,
But despite these studies and warnings, the present US
educational system is incapable of even these minimal
changes within the bourgeois framework, There are
occasional gestures "maximum feasable participation, "
"community control," and "Black Study Programs," But
these are all token, semantically inspired, "compensat-
ory" programs, as are "“Higher Horizons," "Seek," etc -
1llusory concessions designed to control or detour those
who question the class essence of American education ad
of the society it serves,

the writer, will give food for thought:

In the fall of 1968, outside a New York
City public school where working class
parents had just "liberated" a school
during the city-wide United Federation
of Teachers strike over a dispute in
Ocean Hill-Brownsville, a middle-aged
Black father watched,some neighbors and
children by his side, As the signal
came for the children to enter, he hes-
itated, He turned to another parent ad
saids "Should we fight to go back into
these schools? Maybe we should close

'em up like the Chinese and make ‘em
over,"




Revolutiongry Mass Criticism

Who Transforms Whom?

- 11t
A comment on Kairov's ""Pedugegy

Drawn up under Chairman Mao's personal guldance, the
Decisions of the Central Committee of the Chinese
Communist Party concerning the Great Proletarian Cultural
Revolution pointed out:"In the Great Proletarian Cultural
Revolution a most important task is to transform the old
educatlonal system and the old principles and methods of
teaching," At present, we must press ahead with mddubled
efforts to accomplish what Chalrman Mao pointed out as *a
most important task,"

An important experience gained in the course of the
proletarian educational revolutlon is that we must prsist
in using Mao Tsetung Thought to carry out revolutionary
mass criticlsm and eliminate the polsonous influence of
the renegade hidden traitor and scab Liu Shao=chi's coun=-
ter-revolutionary revisionist line in education,

The "theoretical" basls of Liu Shao-chi's counter-rev-
oluntary revisionist line in education is PEDAGOGY, (1)ed-
ited by the Soviet revisionist "authority" on education -
Kairov, As explained in the first dapter of the 1956 gi.
ition PEDAGOGY entirely serves the purpose of .fulfilling
“the new tasks in education put forward by the 20th Cong-
ress" of the Soviet revislonlst party, that is,te "taskg"
of restoring capitalism,

Shortly after the socialist revolution began i thina
Liu Shao-chi and his agents on the cultural and elucation-
al front - Lu Ting-yl and his bunch - brought in Kalrov's
PEDAGOGY and designated it as teaching materlal for teach-
ers' colleges throughout the country, They did this b
oppose Chairman Mao's proletarian line in education, .In
1957 they let Kairov visit Peking, Shanghal and many oth-
er places where he spread hls poisonous influence, Liu
Shao-chl personally received him and had & 'warn ad learty"
talk with him, When the revolutionary teachers and sua-
ents, guided by Chairman Mao's proletarian Tevolutlonary
line, launched a high tide in educational revolution in
1958 and severly censured Lairov's PEDAGOGY, Lu Ting-yi
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tried to snuff out the vigorous educational revolution,
rushing forth in defence and howling that Kairov's PEDAGOGY
"is soclalist,”

In expounding the law of class struggle in the social-
ist period, Chairman Mao pointed outp - "The Proletariat
seeks to transform the world acording to its ownworld out-
look, and so does the bourgeoisie, In this respect, the
question of which will win out, socialism or capitalism,is
s8till not really settled," Who transforms whom? Should we
use Chalrman Mao's proletarian thinking on education to
transform the old bourgeois schools, or should we ket Ki-
rov's PEDAGOGY carry the day in our schools? This is a
serlous struggle on the educational front between the pro-
letariat and the bourgeoisie, 1In order to deepen the ed-
ucational revolution, it is therefor necessary to ise Marx-
ism-Leninism-Mao Tsetung Thought to analyze and criticize
Kairov's PEDAGOGY,

Two Diametrically Opposed Views on Education

What is education?

In reply to this question, the first chapter of Kair-
ov's PEDAGOGY saysi: "BEducation is purely a human phenomen-
on,"(2) This definition completely denies a most fundam-
ental facts In class soclaty, education is a phenomenon of
class struggle, It is by no means true that "amn should
receive a proper education in order to be a man,"(3) Every
class wants educatlon to be given because it wants to min-
tain its rule, Bducation develops out of the need of
class struggle, not out of an abstract human need, Every
class educates and transforms the younger generation ina-
cordance wilth its own world outlook and political 1line, tr-
alning its own successors and thereby achleving the pur-
pose of consolidating its own rule, After selzing polit-
idal power, the proletarian must turn educatlon, which 1is
an instrument for bourgseols rule, into an lnstrument for
demolishing this rule and for completely eliminating the
bourgeolsie and all other exploiting classes. The prolet-
ariat must make education an important positlon where "the
proletariat must exercise all-round dictatorship over the
bourgeoisie in the realm of the superstructure, including
the varlous spheres of culture,” For the dictatorahip of
the proletariat to be consolidated and the socialist rev-
olution and sociallst construction carried through to the
end, proletarian education must train working people with
socialist consciousness and culture from among thévorkers,
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poor and lower-middle peasants and fighters in the
Liberation Army, We will never allow any one® deny this
clear-cut class character of proletarian education on any
pretext whatsoever,

But Kairov, lauded to the skies by Lu Ting-yi as a
"socialist” educator, gave this definition when he spoke
of the essence of education, Bducation, he said, 1is the
"passing on of experience and knowledge to a new generat-
lon" by the "older generation";(4) 4in a socialist school,
therefor, "the primary task is to give the students pro-
found, accurate and common knowledge on the development o
nature, society and human thought,"(5)

Taking this as his cue, Lu Ting-yl parroted: "This
thing called education is quite clear; it means passing
on knowledge to others and learning knowledge from others,
This is what education means,"

Is that really "what education means™?

Knowledge and the passing on of knowledge are not
supra-class or supra=-politics; nor is it true that "all
children are equal®(6) in this respect as Kairov claimed,

Knowledge and culture are a reflection of social being
Chairman Mao has taught us: "Ever since class soclety ame
into being the world has had only two kinds of knowledge,
knowledge of the struggle for productlon and knowledge of
the class struggle,” Since education is an instrument of
class struggle and class dictatorship, all knowledge that
comes from it is bound to be thoroughly permeated with a
class character, In the schools the slave-owners set up
for thelr own children, the students were taught to use
living slaves as "targets" for practice in shooting and
killing, This is passing on one kind of "knowledge" tat
is, the slave-owners' "knowledge.”  Hilter growled that
"we will train " fascists "before whom the world will tre-
mble,” This 1s also passing on one kind of "knowledge,"
Social-imperialism has recently snarled that it will trdin
a type of "young cadre” who can "make quick decisions q-
ual to the occasion" and carry out tasks of aggression
"without any reservation.," This 1s also passing on one
kind of "knowledge," that is, soclal-imperialist “know-
ledge." Replete with lengthy descriptions of tsarist
Russia‘'s "explorers and travellers," Kairov's  PEDAGOGY
"fascinatingly™ "encourages the development- of the spirit
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of adventure among the students." (7) Is it not clear
what kind of "knowledge" Kairov was passing on? As Lenin
had pointed out: "It was the declared aim of the old type
of school to produce men with an all-around education, to
teach the sciences in general, We know +that this was
utterly false,” "Every word (the old school gave) was
falsified in the interests of the bourgeoisie,"(Collected
Works, Lenin, Chinese ed, Vol 31 p 252

As regards the "passing on of knowledge" is it poss-
ible that "all children are equal"? This Lassallean op-
ortunist view of "a national education with every one en-
Joying equallty” was thoroughly criticized by Marx long
ago, Since the beginning of classes, all exploiting
classes in a ruling position have held a tight grip on e
monopoly of knowledge, making it absolutely 1mpos51bie
for the powerless exploited classes to recelve an educat-
ion, In ancient India, a country in the East under the
slave system, a law stipulated an immedlate death sentence
for anyone allowing the Shudra class, which was ®onsidered
to be lowly, to obtaln any knowledge, Confucius, who
represented the interests of ancient China'’s declining
slave-owners and aristocracy, did his utmost to advocate
the keeping the people in complete ignorance, He said that

"the people can be made to follow a course but they cannot
be made to understand it," Such a policy was later ®ll-

owed by the feudal landlord class for more than 2000 ears,
Bourgeols education which emerged with the capitalist re-

lations of production is entirely subordinate to the law

of profit which reflects the bourgeoisie's reactlonary rat-
ure, The so-called "double track system" *of education

which the bourgeoislie pushes 1s completely pervaded with

its class character of enslavement and exploitation, All

those who are children of the bourgeoisle will be glven

the "knowledge" of exploiting and oppressing the working

people, and be trained to be the future rulers, But

all those who are children of the working people will be

kept out of the schools or, as Lenin said, be trained hto

"useful servants of the bourgeoisie” able to "create pro-

fits for it without disturbing its peace and leisure,"(In
Lenin, Collected Works, Chinese ed Vol 31 p 252)

It is therefore quite clear that any talk denying the
class character of education is nothing but sheer mlitic-
al deception, Saturated with the class character of the
bourgeoisie, Kairov's PEDAGOGY is in fact an attack by
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the bourgeoisie on the proletariat, It was this same
Kairov whe, while boasting of the "gulding principle of
his PEDAGOGY in 1957, saids "The schools have now two
tasks: to train students who will study in institutes of
higher learning and to train students who will mrticipate
in labour and production,”(8) The "two tasks" Kairov
mentioned are the "two kinds of educational systems” ad-
vocated by Liu Shao-chi; they are also ldentical with
the so-called competition in climbing the "pyramid," as

initiated'by Lu Ting-yi: a few will get to the top and
become new bourgeois elements, while the majority will be
kept at the bottom, that is to say, they will have to en-
gage in "labour and productlon,” when capitalism is
restored, Thus we have quite a varlety of terminology -
from Kalrov's "“equality in education” to his “two tasks”
of education, and from Liu Shao-chi's “two kinds of ed-
ucational systems" to Lu Ting-yi's competition in c¢limb-
ing the "pyramid,"” Though they go by different  names,
their essence is the same, namely, to achieve the munter-
revolutionary purpose of transforming the proletariat ac-
cording to the bourgeols world outlook and restoring cap-
italism,

Kairov openly declareds The educational thoughts of
the 17th century Czechoslavak bourgeois educator Comenius
and the 19th century Russian bourgeois educator Ushinsky
all were "opposed to the rulng principles of the social
systems" of thelfr timeand therefor, they constituted "the
most valuable experience in education”(9) which we must
now inherit in their entireity,

Hence bourgeois educational thoughts, which have
grown from the economic base of capitalism, are not only
"opposed” to the capitalist social system but are
flaunted as "the most valuable experience in education®
for the soclalist educational system! This fully shows
that Kalrov's stock in trade was, 1n essence, the same as
the traditlonal bourgeois education, What such @lucation
"opproses" 1s not the capitalist system, but the soclalist
system, “There 1s no construction without destruction
no flowlng without damming, and no motion withomt rest,”
From Kairov, a teacher by negative example, welave learnt
that the proletariat must thoroughly criticize the bourg-
eolsie's educational system and educational theorles and
thoughts in order to establish its own educational grstem,
"Education must serve proletarian politics and be ombined
wlth productive labour.” "Our educational policy must e~
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able everyone who recelves an education to develop moral-
ly, intellectually and physically and become a worker
with both social consciousness and culture,” On these
fundamental questlons, proletarian education must unequi-
vocally draw a clear line of demarcation with respect to
the educational thoughts of the bourgecisie and all other
exploiting classes,

Two Dlametricallx Opposed Theories of Knowledge

On the basis of his already mentioned reactionary
concept of education, Kalrov, without exceptlon,collected
Comenius' teaching principles, Ushinsky's theory on moral
education and even the "four-division teaching method" of
the German reactionary educator Herbart, After some
tinkering, he patched together his huge teaching "system,™
which included "“five teaching principles,” “six links in
the classroom," "a five-grade marking system" as well as
a host of "principles,” "structures," "outlines," “regul-
ations,”" "means" and "methods," It was so typlecal of
scholastlicism that Lu Ting-yl and his gang greeted 1twith
accolades, talked about how "scientific" it was, and ord-
ered that teachers all over the country must carry it out

most precisely,

Is it really so "scientific"? Certainly not. Ac-
tually, it 1s an anti-scientific and bogus science,

Chalrman Mao has taught us: "All work in the sthools
is for transforming the ideology of the students."

The proceas of teaching is one of knowing, and all
of man's knowledge is stamped with the brand of a class,
Therefor, this process is one in which two ideologies
struggle with each other, proletarian ideology overcomes
non-proletarian ideology, and the students® proletarian
world outlooksis gradually fostered in the living study
and application of Marxism-Leninism-Mao Tsetung Thought
and in the three great revolutionary practices - - class
struggle, the struggle for production and scientific ex-
periment,

The correct realization of the teaching process must
be gulded by a correct theory of knowledge, The prolet-
ariat has the dialectical-materialist theory of ‘lmowledge
and the bourgeoisie has the idealist metaphysical theory
of knowledge, From what theory of knowledge did Kairov
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proceed to arrive at his mass of "principles” and “meth-
ods"?

After quoting a passage of Lenin's instruction on
the theory of knowledge, Kalrov openly stated that ‘teach-
ing is not and cannot be a process identical with the sc-
lentific process of knowledge."(10) This is like saying
that the Marxist-Leninist theory of knowledge is null and
vold 1n the teaching process,

Having negated the Marxist theory of knowledge 1 one
stroke, Kalrov advanced his own “theory of knowledge"s
As long as the students "comprehend the already known,"
(11) and the "available knowledge" (13) that "man has
accumulated over the centuries," (12) everything will be
all right, because all this knowledge "belongs to scient-
ifically solid and reliable wealth” (14) and is absolute
truth which can never be changed to the slightest degree,

In talking about "accumulated" and "available"™ plus
"801id and reliable,™ Kalrov really can be said to be a
"knowledge capitalist”l However, this "knowledge capit-
alist" doesn't know a thing about the historical-maternl-
ist knowledge on class struggle,

The reactionary world outlook of the exploiting
classes determines that the "knowledge" they have "accum-
ulated” is full of mistaskes which distort objective real-
ity. Take history for example, As written by the epx-
ploiting classes, history has been turned upside down:
The peasants in the uprisings which pushed history drward
in feudal society were slandered as "brigands" and "band-
its"; on the other hand, emperors, kings, generals’ and
ministers were described as the masters of history and
thelr “policy of concessions" were said to have promoted
the advance of history, Unless this reactionary point of
view 1s criticized, it is impossible to get any"avalkble"
and scientific knowledge of history, How can wes regard
all of these reactionary and fallacious things the land-
lord class and the bourgeoisie have talked about "over the
centuries" as "available" and "solid and reliable wealth"
we can accept? Isn"t thls an open plea for students +to
subnlssiveyy "accept” all kinds of spiritual poison? Bn't
this training bourgeois. slaves who resist al) revolution-
ary truths? Isn't thls a typical theory for staging a
cultural restoration?
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Chairman Mao has taught uss "In the absolute and
general process of development of the universe, the dev-
elopment of each particular process 1s relative, and that
hence, in the endless flow of absolute truth, man's know-
ledge of a particular process at any given stage of devel-
ovment is only relative truth, The sum total of innumer-
able relative truths constitutes absolute truth,” Even
those Darts . of the "knowledge" that contalin certain am-
ounts of relative truth must also be examined, Temoulded
and developed in the light of today's revolutlonary pract-
ice of the proletariat and should not be regarded as some-
thing forever unchangeable, To more rapldly master the
latest knowledge 1n the field of natural science, that is,
the newly discovered relative truth at a new stage of dev-
elopment, it is sometimes unnecessary to go back to its dev-
elopment "over the centuries.," From the start, we can
talk about the latest discoverles and latest creations of
the working class, It should be pointed out that Kairov's
"solid and reliable wealth” polson was one of the reasons
Br the repetition and unnecessary complexity of textbooks
in the past,

Kairov solidified knowledge not merely out of 1gnor-
ance, but because of his reactionary bourgeois nature,
Since the bourgeolsie have long since been "sinking fast,
like the sun setting beyond the western hills," they dare
not in the least face the fiery struggle of the proletar-
iat and other revolutionary people and look at the revol-
utionary situation in whlch class struggle, like the strug-
gle for production and scientific experiment advance at a
fast rate. They can only turn their backs on the present
and face the past, calling all the reactionary and rotten
traditional ideologles of the slave-owner class, landlord
class and bourgeoisle "solid and reliable knowledge," They
won't allow people to wage revolutlon against thls know-
ledge, critlicize it and develop it. In doing so'they have
tried in vain to hold back the rapld spread of Marxism-len-
inism~-Mao Tsetung Thought all over the globe, Didn't Lu
Ting=-yl shout that "many universities are engaged i trans-
forming education, and my attitude is to wait and see"?

Their real purpose in "solldifying" knowledge 1is +to
"consolldate" the bourgeoisle's rulling position, "“conspl-
idate™ thelr right to carry out unlimited exploitation of
the working people so they can live on the latter's sweat
and blood, and, in other words, "consolidate" thelr
“wealth," :
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The 1law of the Marxist theory of knowledge iss
"Practice, knowledge, again practice, and again knowledge”
and "The standpoint of practice is the primary and ©basic
standpoint in the dlalectical-materialist theory of know-
ledge." But Kairov declared that he had found a "short
cut,” that is, from the books of the teachers to those of
the students, In his own words, what "decldes the quali-
ty of the students' knowledge" is “class-room teaching”
(15) and "the sources of knowledge are concrete things
themselves as well as the description of matter, phenomen-
on, processes and events, printed matter (first and fore-
most textbooks) and the teachers' language,”" (16)

The small quantity of "printed matter" in the dasses
was limited to Kairov's tiny orbit of "“five principles”
and "six 1links,” The maximum it could do was to cram :nto
the students® minds all the"classlcal” textbooks and teach-
ing materials that had been compiled by the bourgeoisie,
Let's look at the textbooks and teaching materials which
Lu Ting-yl and his gang turned out in accordance with the
requirements of Kalrov's PEDAGOGY, Antl-Marxistin their
world outlook and their .political content serving the eeds
of the bourgeolsie, they were completely cut off from the
needs of the prevalling sociallst revolution aid onstruct-
ion, Their arrangements for teaching were filled with
metaphysles, Courses were tremendously complicated and
isolated from each other, and the lively objective world
was cut to pleces, Enclosed all-year-round in the lairov-
designated classroom, which was like a hermetic can, the
students were forced to gulp down, without \digestion,
stuff of the 18th and 19th century, For 16 or 17 years,
they were unable to see rice, sorghum, and other kinds of
grain, or how the workers work, how the peasants farm and
how commodities are exchanged, Didn't this deliberately
turn them into imbeclles?

It must be pointed out that we do not exclude stud-
ents getting indirect knowledge in the classroom and from
books, Teaching consists partly of imparting indirect kn-

owledge, Precisely as Chalrman Mao pointed outs "All
genuine knowledge originates in direct experience, But
one cannot have dilrect experlence of everything; as a

matter of fact, most of our knowledge comes from indirect
experience - for example, all knowledge from past times
and foreign lands," For students to really grasp it, in-
direct knowledge must also be combined with revolutionary
practice, Only thus can it be transformed into "gen-
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uine knowledge," In "making the past serve the present
and foreign things serve China" and "weeding through the
old to bring forth the new," the key isin the latter and
serving today's revolutionary needs, Chalrman Mao has
taught uss "There are many things which cannot be learned
from books alone; one must learn from those engaged 1in
production, from the workers, from the peasants,” This
means students should get out of the school into the midst
of actual struggle and make the workers, peasants axd sol-
diers their teachers, "While thelr main task is © study
they should also learn other things, that is to say, they
should not only learn book knowledge, they should also
learn industrial production, agricultural production and
military affairs, They should also criticize and repud-
1ate the bourheoisie,” Colleges of science and engineer-
ing should set up factorles, while colleges of arts should
consider the whole society their factory,

People may asks Should children also learn acording
to this law? Don't they learn to distinguish between
Ygood people" and "bad people"” from picture books? Child-
ren also first learn to know individual and  concrete
things and then form a concept about a certain thing, Cat-
tle are a broad concept, while the ox and the buffalo are
narrow concepts, The ox a child sees is a concrete
thing, Children below school age make society their
school and imitate grown-ups in working and fighting, In
this way they get a real-life education, But their per-
ception was obstructed under the control of the revision-
ist line in education ad this must also be reformed,

Kairov's anti-Marxist theory of knowledge directly
upheld the domination of schools by the handful of bourg-
eols reactionary educational "authoritles" and bourgeoils
intellectuals, To facilitate a capitalist restoration,
it also tried to turn the younger generation into bourg-
eols elements who fear revolution and the masses and re-
slst socialist things, Because of thls, he went one
step further 1n declarings

"Every sentence and every instruction of the teacher
has the nature of law"; (17) "all scientifically disput-
able and unconfirmed things should be excluded from cour-
ses," (18)

Whose "law" is this? If this "law" is adhered to,
all students become slaves of bourgeois educatlon mdtheir
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minds have only one function - endless memoriation
and recitation, Revolutionary students must unite with
the revolutionary teachers in overthrowing this kind of
"teachers®' dignity"” advocated by the landlords and the
bourgeoisie and in opposing dealing with students ly meth-
ods used in dealing with the enemy, Both should also
completely discredit the so-called "educatlon of love" ad
must not let anyone polson students with the bourgeois
theory of human nature,

Revolutionary educational work is glorious and so
is the labour of the revolutionary teachers, The view
that "it's tough luck to be a teacher” 1s wrong. Promot-
ed by the proletarian revolutlon in educatlon, completely
new relations between teachers and students are taking
shape in many of our schools, Theyare mvolutionary om-
rades and comrades-in-arms and their relations are not
those between the rulers and the ruled, The teachers
should love the students, help them, use Mao Tsetung Tho-
ught to raise their political consclousness, bring thelr
initiative, enthusiasm and creativeness into full play,
and train them to have the abllity to analyze and solve
prodblenms, The students should respect the teachersfirm-
ly abide by revolutionary discipline and revolutionary ar-
der, study hard for the revolution in a lively way and be
filled with proletarian revolutionary spirit,

Truth has a class character, There have never been
truths commonly regarded as "indisputable" by all classes
in the field of soclal science, "The socialist systemiill
eventually replace the capitalist system."” Can this ob-
jective truth which is regarded by the proletariatand the
revolutionary people as indisputable be accepted likewlse
by the bourgeolsie? Marxism-Leninism- Mao TsetungThought
develops in the course of struggle and can be learnt only
in struggle, To oppose the revolutionary "contention” I
the schools is to oppose the proletarian revolutlionary
spirit and to oppose using Marxism-Leninism-Mao Tsetung
Thought to criticize and occupy those positions ontrolled
by the bourgeoisie, Therefore, Kairov's real dmis ole-
to allow the unchecked spread of bourgeois poisonous
weeds, but not tolerate the existence of the proletarian
truth, "It is one of our basic tasks to contrapose our
own truth to bourgeois "truth" and win its recognition.”
(Lenin, Collected Works, Chinese ed, Vol 31 page 330) All
revolutionary students and teachers should use Marxism-
Leninism=Mao Tsetung Thought to occupy all positlons, and

strive to consolidate the dictatorship of the proletariat
in China and realize the great proletarian truth of "“the
abolition of the system of exploitation of man by manover
the whole globe, upon which all mankind will be emancipat-
ed"!

Bourgeois "Self"” is the Nucleus

Wasn't 1t Lilu Shao-chi who ®@ncocted the notorious
theory of "merging private and public interests"? This is
the same as Kalrov's contraption, the theory of the
“transformation of the public interest into private" vhich
allegess "The public interest when it is correctly un-
derstood 1s also my personal interest,"(19) The wording
1s different, but the aim 18 the sames to "transform" the
public interest into private, to "transform" socialism in-
to capitalism, The entire set of theory and practice in
Kairov's PEDAGOGY proceeds from this theory of the "trans-
formation of the public interest into private." While
peddling Kairov's PEDAGOGY, Lu Ting-yi and company also
used this crooked thesis as thelr bait,

Kairov stated in particular that among the extire mss
of principles he concocted there was one main principle
which "can be instituted in every stage and every link of
process,” that is, "the principle of the students' con-
sciousness and initiative,"(20) What kind of "consclous-
ness and initiative" is this? How to stumulate this kind
of student “consclousness and initliative”? Kalrov's as-
wers "Getting marks in school is the impulsive factor in
the students' life"” and "a stimulus in learning." (21)
How can such "impulsion” and "stimulus” be consolidated?
Only when "famous people in the sclentific and art fields
or outstanding historical personages" become the students’
ideal" will students find their intellectual support in
these images,” (22)

Here lies the real aim, The so-called "consciousness
and inltiative" is nothing but a bait to make students
strive in line with the "style" of the representatives of
the bourgeolsie and the landlord class!

Of course 1t 1is necessary for the proletariat +o
master scientific knowledge Lenin stateds “The working
people are thirsting for knowledge because they need it to
win," (Lenin, Collected Worls,Ch ed Vol 23 p?gg The pro-
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letariat knows that the victory Lenin meant, which incl-
udes becoming the real masters of knowledge, relles on the
powerful dictatorship of the proletariat above all, There-
for, just as Chairman Mao has pointed outs "Youth should
attach primary importance to a firm and correct political
orientation,” We study for the sake of the revolutlonthe
consolidation of the dictatorship of the proletariat, and
continuing the revolution under the dictatorshipd the mo-
letariat, In feverishly advocating that the students
should regard their knowledge as thelr "wealth" Kairov
wanted to turn knowledge into personal capital for gaining
fame and fortune, He wanted those with knowledge to be
arrogant and sell their knowledge at a good price, How
many young people have been poisoned by the feudal class
trash which sayss "I learn every craft in order to sell
them to the imperial and royal families," or to the bourg-
eols trash that says: "When I have learnt mathematics, ﬁ}:,r-
sies and chemistry, I wouldn't have to worry about a  job
anywhere in the world!"

In this process of converting knowledge into private
property, can the students form "sublime“(Zj)“world out-
ook and morality"(24) as described by Kairov? It is sheer
nonsense! Socrates, the Creek slave-owners'educator, ad-
vocated the fallacy "knowledge is morality" 2,300 years te-
fore Kairov, Later on bourgeois philosophers advocated
that "knowledge 15 strength," But there 1s no "world out-
look and morality" ox “strength" in the world which stands
above classes. What class' "world outlook" and "morality"
did Kairov want the students to form? What class' mserve
“strength" did he want to build up? Let us look at the
process of formation he designed, the so-called "gtraight
line" system of education: As soon as a student las enter-
ed school, his aim is to make his way up. By finishing
primary school he looks forward to being admitted tomniddle
school, by finishing middle school to be admitted to coll-
ege, and oy finishing college, to get an associate doctor-
ate or doctorate' dezree bv studving in a research instit-
ute, While a few people gain the laurels of an sesoclate-
doctor or doctor and are thus qualified to enter the
"paradise” of the bourgeois privileged stratum, most
people finish their primary or middle school education apd
become workers or peasants only to become exploited and
oppressed by the bourgeoisie, Look at the highest ariterion
he set, the so-called "internal cultivatlon” = texternal
cultivation” - “"all-round development." (25) That is from
"internal cultivation" fostered to gain "social status®(26)
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and "personal fulfillment"(29) to"external cultivation" of
velothing,” "halr style" and “proper manners,” (28) the
students are to "develop in an all-round wav" into the so-~
called "strength" imbued with bourgeois "morality" axd into
hypocrites, politicians and spiritual aristocrats of the
bourgeoisie, Aren't these "all-round developed" aapitalist
roaders 1n the social-imperialist country, who have both
"internal cultivation" and "external cultivation" still
riding roughshod over the labouring people? What kind of
a "straight line"is this? This is a "line" shich creates
class differentation for the restoration of capitalism!
What kind of "all- round development" is this? This is an
out-and=-out "all-=round evolution" of capitalism! The pro-
letariat's revolution in education is to cut down this

counter-revolutionary line in education and smash the
"peaceful evolution" of the bourgeoisie, We should =t
according to Chairman Mao's instruction and take the road
of the Shanghai Machine Tools Plant to cultivate workers
with both social consciousness and culture, to train them
to be like the communist new man Chin Hsun-hua who 1s a
model for revolutionary youth,

Didn't Kalrov repeat and repeat +that choosing some
kind of "stimulus" to "stimulate" both teachers and stud-
ents 1s "necessary in studylng many questions in educat-
ion"? (29) The "stimulus” that he had in mind for stud-
ents was using past "famous" or "outstanding" represent~
atives of the exploiting classes as thelir "stimulus" in
pursuing fame and fortune and climbing to the high posit-
ion of spliritual aristocrats of the bourgeoisie, For
teachers, he used the saying that "teachers are the per-
sonification of all things bteautiful and examples to be
followed" (30) to "stimulate" their initiative to train
bourgeols aristocrats, to bind them tightly to the house
of the dead that is the bourgeois system of education and
to make them reject ldeological remoulding. Liu shao-chi,
Lu Ting-yl and their gang used this "art o stimulating” ®
the full, They recruited bourgeoils reactionary "author-
ities” on education and bourgeois intellectuals to @mrrupt
a number of young teachers and students to provide organ-
jzational guarantee for pushing their counter-revolution-
ary revislonist line in education and their political
line, The magnificent victory of the Great Proletarian
Cultural Revolution proclaimed the complete bankruptcy of
this "art" of Kalrov's in the eyes of the mass of revol-
ionary intellectuals,
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In the current movement of the proletariat'’s revolut-
ion 1In education, revolutionary teachers and revolutionary
students must repudiate the exploiting classes' reactionary
"art of stimulating." They should "fight self, criticize
revisionism," In accordance with the outlook of the work-
ing class, they should remould themselves into fighters
who "fear neither hardship nor death,'fighters in continu-
ing the revolution under the dictatorship of the proletar-
jat, fighters who battle all their iives for the consolid-
ation of the dictatorship of the proletariat and for the
prevention of the restoration of capltalism,

Historical Experience That Merits Attention

Kairov's trump card wass I am an opponent of the
bourgeois school of "modern education,” Indeed, as a ®lf-
styled inheritor of the bourgeols school of "traditional
education,”' Kalrov certainly superficially "opposed"Dewey
a representative of the bourgeols school of "modern educ-
ation™and a scholar serving the interests of the US imp-
erlalists, However, whether it is "glving knowledge" as
emphasized by the "traditional education" shool, a "traln-
ing skill"” as emphasized by the "modern education" sachool,
1t all reflected the dispute within the ranks of the urg-
eoisie, In the final analysis, both serve training succ-
essors to the bourgeolisle, preserving capitalism and re-
storing capltalism, In fact, following the spread of
Marxlism-Leninism-Mao Tsetung Thought in the world, all re-
actionary schools of education to be found among the burg-
eoisie are joining hands to cope with the proletariat,

After a careful look at them, people can see there 1s
no real difference between Kairov's so-called thesis of
seeds of knowledge in children (31) and his thesis that ed-
ucation means "organizing children's life" (32) ad Dewey's
pragmatic educatlion involving the doctrine of the children
being the centre and education is life, Im Ting-yi 1let
the cat out of the bag by declarings The "merits" of Kalr-
ov's PEDAGOGY "lie in the fact that it replaces Dewev's,"
It is just because of this that the handful of Dewey's
disciples in China under the cloak of Lilu Shao-chi's coun-
ter-revolutionary revisionist line in education, @l became
"experts" on Kairov's PEDAGOGY overnight, Some of them
occupied leading positions in the departments of elucation,
while others were scattered all over the country +to do
their dirty work and swindle people, What a thought pro-
voking phenomenon of class struggle is thisl!
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What is worth particular attention is that since
Dewey's pragmatic education had long lost its function of
of deceivling progressive American youth, Kennedy, chief-
tain of U S imperialism at that time, rushed in with the
outstanding criterion of seeking knowledge in the early
60s, officially seeking help from “traditional educat-
ion,"” Under the cover of the so-called "strengthening
the link between school and life": Kairov and his kind in
this same perlod went a step further towards Dewey's pra-
gmatic education, No wonder Western bourgeols * Papers
sald that these two schools "are intermingling" and "are
marching along the same track," Revisionism is sure to
form a reactionary alliance, politically as well as 1id-
eologically and culturally, with imperialism in the end,

Kairov's so~called "system" 1s absurd, but the pro-
blem we see from viewing this "system" 1s serious: After
the proletariat has gained political power, how the
bourgeolsie stages a counter-seizure of power from the
proletariat through the fields of education and culture
in order to suppress and rule over the proletariat &ain,,
This historical experlence of the struggle between the
bourgeoisie who fights for the restoration and the pro-
letariat who fights against restoration merits our ser-
ious attention,

Through the magnificant Great Proletarian Cultural
Revolution in the last three yeaxrs, led by the proletarian
headquarters with Chairman Mao as its leader and Vice-
Chairman Lin as its deputy leader, we used Mao Tsetung
Thought, the powerful weapon, to overthrow the renegade,
hidden traltor and scab Liu Shao-chi and his agents in
the fleld of education. In the stage of struggle-criti-
clsm-transformation during the Great Proletarian Cultural
Revolution, Chairman Mao put forward the timely program-
matic instructions: "It 1s essential to shorten the length
of schooling, revolutionize education, put proletarian
politics in command and take the road of <the Shanghai
Machine Tools Plant in training technicians from among the'
workers and peasants with practical experience, and they
should return to production after a few years' study,"
Inspired by this brilliant instruction of Chairman- Mao's
an upsurge in the proletariat's revolution in education
has taken shape all over China, An educational system
which serves proletarian politics and is closely linked
wlth practice in the three great revolutionary struggles,
and a teachers' contingent determined to bring about the
proletariat's revolution in education are gradually being
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formed, However, class struggle on the educational front
8t1ll goes on, and the struggle between the proletariat ag
the bourgeoisie to win over the youth goes on, We have to
be soberly aware that there is still a lot of work to be
done concerning undertaking revolutionary mass criticism
on the educational front, Only by deeply criticizing the
bourgeois world outlook can we make a thoroughgoing trans-
formation of the old educational system, teaching princi-
Ples and teaching methods, and solidly set up a new educ-
ational system of the proletariat on the basis of Mao-Tse-
tung Thought, Let us hold the great red banner of rao
Tsetung Thought still higher and welcome the coming of a
new high tide in the proletarian revolution in education!

by the Shanghai Revolutionary Mass
Criticism Writing Group
Peking Review, No. 10

March 6, 1970
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